Analytic Writing Analysis Tool

Student: 




   Grade: 
 Age: 



Date of Sample: 
 Start time: 

    End Time: 



Administered by: 



 Analyzed by: 




	What direction or prompt was given to the student?
	

	Did the student need encouragement to continue? Explain. 
	

	What are your overall impressions of the writing sample as it relates to content accuracy and adherence to the prompt or direction?
	


Please attach the writing sample to this document. 

1. Total words written (TWW) 







2. Average number of words written per minute (AWPM)




3. Total words spelled correctly (TWSC)



 


4. Total number of complete sentences (TCS)





5. Average length of complete sentences (ALCS)





6. Correct punctuation marks (CPM)






7. Correct word sequences (CWS)







8. Incorrect word sequences (ICWS)






9. CWS – ICWS = 










Analytic Writing Analysis.  Measures of writing performance are useful because they access another language domain that is essential to success, both inside of school and out. Unfortunately, many of the holistic writing rubrics commonly used in classrooms and schools, while useful for teaching, do not have the necessary technical qualities that are needed for progress monitoring. In a study comparing curriculum-based measures of writing and a holistic writing rubric, the CBM measures were found to correlate strongly with standardized writing measures, while holistic measure did not (Gansle et al., 2006). Similar findings have been reported for high school writing (Diercks-Gransee, Weissenburger, Johnson, & Christensen, 2009). Curriculum-based measures of writing are typically done with a short timed writing piece (six to ten minutes) that will produce a sample that is long enough to analyze. The sample is then analyzed for the following features:

· Total words written (TWW)

· Average number of words written per minute (AWPM)
· Total words spelled correctly (TWSC)
· Total number of complete sentences (TCS)
· Average length of complete sentences (ALCS)
· Correct punctuation marks (CPM)
· Correct word sequences (CWS)
· Incorrect word sequences (ICWS)
Most of these indicators are self-explanatory, but word sequences deserve further elaboration. A word sequence is two adjacent words in a sentence that are spelled, capitalized, and that make sense within the context of the writing (Videen, Deno, & Marston, 1982). On paper, a correct sequence is indicated by an upward-facing caret (^) and an incorrect one is marked with a downward-facing caret below the sentence line  (v). Correct sequences are given for sentences that begin with a reasonable word, and also count at the end when the last word is considered reasonable. Now let’s look at writing samples from two of the students featured in this book.



Third grade student Yazmin was asked to write to the following story starter and given six minutes to complete it. Describe your favorite room in your house. Tell what is in there and why it is your favorite. Use the descriptive language we have been studying.
^My^bathroom^isvovorvthe^house^. ^My^dogvinvkitchen^. ^I^amvsleep^invbedroom^. ^My^sistervwatchvhisvoclockv. ^I^playvmy^friend^.

An analysis of her writing shows the following: 

1. Total words written (TWW): 24

2. Average number of words written per minute (AWPM): 4
3. Total words spelled correctly (TWSC): 21
4. Total number of complete sentences (TCS): 5
5. Average length of complete sentences (ALCS): 4.8
6. Correct punctuation marks (CPM): 5/5
7. Correct word sequences (CWS): 18
8. Incorrect word sequences (ICWS): 11
9. CWS – ICWS = 7

The results indicate that her overall writing fluency is low, averaging only 4 words per minute, and her sentences are equally short in length, demonstrating a lack of descriptive language or complex sentence structures. She uses punctuation correctly, although it is notable that only periods were needed. All sentences began with a capital letter, and she spelled 87.5% of the words correctly. However, the relation of correct to incorrect word sequences is 7, indicating that there are a number of errors of language, syntax, or vocabulary that warrant further instruction. 


Seventh grade student Eduardo also completed a 30-minute timed writing sample in his English class with the following direction: Write a persuasive essay. Choose a topic you care about and tell why the reader should do as you say. Include a counterargument. Highlights indicate incomplete sentences. 
^You^should^wear^a^helmet^becausevYouvfall^you^could^break^your^

head^. ^It^is^for^yourvsaftyv. ^It^could^help^you^live^.   You^ride^your^bike^andvhit^by^a^car^, you^could^be^o.k. ^butv you^land^on^your^head^and^crack^it^openv.
 ^Your^parents^and^family^would^have^trouble^living^because^youvhave diedvforvnot^wearing^avhelmentv when^you^are^on^your^bike^ 

^Your^bike^and^you^couldvdamagev. ^You problyv kill^someone^else^because^they^couldvdrivevthe^car^and turn^when^you^fall^and^they ^might^hit^something^. ^You^could^die^forvalotsv of^reasons^whenvyourvnot^wearing^ your^helmet^whenvyourvriding^your^bike^.  

^I^think^itvsave^your^life^if^you^land^on^your^head^when^you^ride^a^

bike^. 

1. Total words written (TWW): 129

2. Average number of words written per minute (AWPM): 4.3
3. Total words spelled correctly (TWSC): 124
4. Total number of complete sentences (TCS): 7
5. Average length of complete sentences (ALCS): 14.6
6. Correct punctuation marks (CPM): 10/11
7. Correct word sequences (CWS): 112
8. Incorrect word sequences (ICWS): 24
9. CWS – ICWS = 88

As with Yazmin, Eduardo had a very low overall word production rate, suggesting that writing fluency is of significant concern. Unlike Yazmin, he had several fragmented sentences, although the average length of his complete sentences (14.6) suggests that he is using more complex structures such as dependent clauses. His overall rate of punctuation was good, as were the number of spelling errors he made. However, he also has a relatively high number if incorrect word sequences. The errors he made were most often grammatical ones, suggesting that he does not have full control of the syntax of the English language. 


For students such as Yazmin and Eduardo, a curriculum-based measure of their writing can be used to monitor their progress and serve as a means for planning tier 2 interventions for them. Both students struggle with writing fluency, a marker for writing production and complexity. As the next several weeks progress, their teachers will collect further information about their writing skills and make decisions about the need for possible tier 2 supplemental intervention. 
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